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PUPILS '

Blok, Kathryn Koster

A STUDY OF THE ABILITY OF THIRD
AND FIFTH GRADE PUPILS AT HIGH
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NARRATIVE SELECTIONS

4
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RATE OF READING AND COMPREHENSION
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THE STRUCTURE OF TALK IN .PRIMARY
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AN INVESTIGATION OF. READING COM-~
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Cross, Helen Howell

A QUASI—EXPERIMENTAL STUDY ON THE
USE OF A MULTILEVEL READINQ LABOR~
. ATORY AND FIFTH GRADE READING
A%HIEVEMENT AND ATTITUDE

Eldridge, Roger G\lbert Jr.

AN ETHNOGRAPHIC STUDY OF THE AC-
QUISITION AND APPLICATION)OF .
.READING SKILLS IN ONE .ELEMENTARY
SCHOOL )

Green-Kendrick, Norma Jean

THE EFFICACY OF SELF-CONCEPT
READING MATERIALS AS TOOLS FOR -
IMPROVED ADMINISTRATION OF READ-
ING PROGRAMS FOR MIDDLE SCHOOL
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Hansche, Linda Ramig
AN EXAMINATION OF THE RELATIONSHIP
BETWEEN READING ABILITY AND STORY
SCHEMA OF FIRST-GRADE CHILDREN
Holmes, Bétty Comiskey .

THE EFFECT OF LEVEL AND CONDITION '
OF PRIOR KNOWLEDGE ON, CHILDREN'S
QUESTION ANSWERING

Hoover, Nora Lee

A STUDY OF STORY SCHEMA ACQUISITION
AND ITS INFLUENCE ON BEGINNING
READING

Horne, Linda A.
FOREIGN CULTURE REPRESENTATION IN -
ELEMENTARY READING TEXTBOOKS
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DEVELOPMENT
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’Kettel Raymond Pceter

THE EFFECTS OF INVOLVEMENT WITH A
TELEVISION LITERATURE GAME SHOW OoN
FIFTH GRADE STUDENTS' ATTITUDES
TOWARD READING, READING ACHIEVEMENT
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THE EFFECT OF ASSISTED READING AS A TEACHING

METHOD FOR ENHANCING READING READINESS IN
KINDERGARTEN PUPILS . OrderNo, DABZ0S617

Bzanosiey, ELizasgTy BuTien, Eo.D. University of Maine, 1881, S3pp,
Adviser: Dr. Dodd Roberts

The purpose of this study was to determine the measured effect of
assisted reading, a holistic method of teaching reading, on the
reading readiness of kindergarten students. The investigation sought
to answer the following.questions: Did the experimentai treatment
significantly affect the reading readiness of kindergadten students
from either a sub-skills or holistic perspective of reading readiness?

. Was sex a significant factor in reading readiness?

The subject weré 88 kindergarten students enrolled in the public
schools of Maine School Administrative District 87. Treatment
consisted of exposing experimental group students to the
experimental treaiment. asaisted reading, for eight weeks. :

Students werd pre-tested and post-tested. Sub-skills and holistic
measures of readiness were taken. Sub-skills measures were: letiar
recognition, lettér writing ability, ability to identify beginning letiers of

ken words, and syntax matching abiiity, Holistic measures ware:
ability to read words in familiar maierials, ability to read words in
unfamiliat materials, ability to read words in both familiar and
unfamiliar materiais, and understanding the concept that print is _
meaningful and is normally read from left to right in Engligh,

_Three null hypotheses were tested for significance at the .05 level
of confidence and conclusions were: assisted reading significantly
affected the reading readiness scores of kindergarten students from
both a sub-skiils and a holistic perspective of the reading process: sex
was not a signifitant factor in reading readiness; and experirhental
treatrnent significantly affected experimental students’ understanding
of the concept that print is meaningtul and is normaily read from lett
to right in English. .

The following cohclusions were reached after computing stepwise
multipie regressions to determine the comparative value of some
holistic and sub-skills measures of readiness on studenta’ ability to
read words in familiar and unfamiliar materiais. (1) Assisted reading
eppears to allow students to begin to develop individual strategies
when leaming to read. (2) Ability to read words in familiar materiais
&ppears to be a measurable readiness skill and of measures taken in
this study, it the best predictor of ability to read words in.unfamiliar
materials, (3) Ability to read words in familiar materials appears to be
a better predictor of ability to read words in infamiliar materiais than
total performiance on the Murphy-Diirreif Prereading Abllities Tests.

_(4) Syntax matching ability is the best predictor of ability to read

words in unfamiliar materiais of the sub-skills measures of readiness
inciuded in the Murphy-Ourrell Prereading Abliities Tests, (S) Assisted
reading is an effective method for increasing students' ability to read
words in both familiar.and unfamiliar materiais.

\

A STUDY OF THE ABILITY OF THIRD AND FIFTH GRADE
PUPILS ‘AT HIGH AND LOW READING LEVELS TO
RECOGNIZE AND PRODUCE A SUMMARY OF NARRATIVE
SELECTIONS ‘ " OrderNo. 8202401

Bilok, Kamiryn KosTen, PH:D. Michigan State University, 1981,
142pp,

This study.expiored the developmental nature of chiidren's ability
to learn from text by comparing performance of students in'high and
low level reading groups on measures of recognizing and producing
summaries, :

* The following questions wera asked: (1) is there a difference
betwéen the ability of chiidren to recognize a summary and their >
ability to produce a summary? (2) s there a difference between .
children of different age and reading ieveis in their ability to recognize
and produce summaries? (3) Wil the amount of improvement after,
instniction be different for children of differant age-and reading ieveis
on measures of ability to recognize and produce summaries?

Procediire, The subjects were third and fitth grade pupils in a large’

(18,000 + ) rhidwest school system, Abllity to recognize a aummary

was maasired with a 10-item objective test which required the learner .

to adlect the best statement of main idea of a paragraph; to protiuce a
summary; by having the leamer write a paragraph summarizing a brief
narrative selection. A 17-point scaie was constructed for scoring

Q ries. : .
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Treatmenl consisted of eight lessons desiqn;d to teach the .
'subyects 1o write & skmmary. Post tests were administered to measure
improvement on the tasks of recognizing and producing & summary. A
dif!erenca 3core‘'was constructed Dy subtracting the score onthe
objective test from the score on the produttion test,

Design, To analyze the data collected in this study, 8 2x2x2
ANOVA was pertormed with third vs. fitth graders, and high vs, low
level readers constituting the between-subjects variable, and pre-test
v8. post test constituting the within-subjects variable on each of three
dependent variables: scores on the objective test, scores on the
production test, and the difference score. :

Appropriate a priori comparison tests were performed on the data
1o test the directional hypotheses that. on the production measure,.
thirq grade high pupils would improve more than third grade low
pupfls; fitth grade low pupils would improve more than fifth grade high .
pupils; and fifth grade low pupils would improve more than third grade
low pupils. _ B :

Findings. A significant main etfect was found for the pre-test/post
test factor on the production test but not for the same factor on the
objective test. The findings indicate that instruction in producing a
summary did not improve performance in recognizing a summary, and
that growth in ability to produce a summary was not measyired by the
objective test. The resuits raise the question of the amount of
confidence that can be placed in objective test scores, and of the kind
of decisions that can be made on the basis of scores.on objective
tests. - '

The significant main effeci found for the grade leve! factor on the

. production test was attributed 1o the differences in the larger samples

6 -

‘whose scores were used to standardize the scores for the smalier
third and fifth grade samples. Planned comparsion tests made
between pre-test and post test standardized production scores
demqn.straled a significant improvement for high achieving pupiis.in
both third"and fifth grade but not for low achieving students. Thesa .
findings were interpreted as not supportive of the hypothesis that
dn‘fergncés between performance of third and fifth grade studenis
and high and low achievers could be attributed to differences in

. stages of cognitive develupment,

‘ An analysis of factors contributing to form differences found in the
production test suggests that research in schema thecry may-provide
some explanations for the differences between pupils of high and lovy
reading levels, " - : . :

?

THE EFFECT OF TWO METHODS OF WORD RECOGNITION
TRAINING ON RATE OF READING AND COMPREHENSION
i Order No,. DAB205618

Bonenaenrcer, Omen Eomono, En.D. University of Maine, 1981. 7Spp.
Adviser; Robert E. Loweil

This study followed a randomized control-group posttest design
and sought to determine the eflect of two experimental methods In
word recognition training on reading rate and comprehension. Data
on five dependent variables were collected: word siring rate,
connected text rate, total éompre?e’nsion, {iteral comprehension, and
inferential comprehension, .

Sixty fourth grade subjects who Thcorrectly identified thirteen to
thicty-five words {rom a list of words taken from & story were divided
randomly into threa groups. One group received instructiqn on the
words missed by studying the words on flashcards, The second group
studied the words missed in full santence context. The third group
received no training and was the controj group, Each member of each
group received three training sessions a day apart,. Each subject was
then tesied with two test instruments which were designed
specifically for this study, ,

The fest instrumenta were a story of 284 words and a set of
random word strings made up of fqrty-elght words from the story, The
story was foliowed by four literal and four inferential comprehension
questions, Two rate and three comprehension variables were derived
from these instruments. Each of these variables was analyzed in'a
‘three by two analysis of variance. Correlation analyses between the
various rate and comprehension variabies were aiso performed,
Three null hypothesea were tested, and an F vaiue of .05 dr béyond
was necessary {o reject any oné of them,, ’ :




i
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*A Significant difterence was found in the rate of reading the word
strings between the Words in Isolation Group and the Control Group.
No rate diflerences werg found between any of the groups when
mading connected text. Significant sex differences, in tavor of the
boys, were found on all comprehension variables. Correiations
between the rate variabies and the comprehension variabies were
quite low and insignificant. Correlation between word string rate and
text rate was 74 and significant beyond the .001 |evel despite the
word string rate being about one haif the text rate, Correlation
between literal and inferential comprehension was .59 and also
significant beyond the..001 ievel, .

The following conciusions were derived from the study: (1) There
may be some advantages to leaming new words in isolation, However,

- the advantages probably does not extend to reading connected text,

- (2) This study tends to support the teach/test bias found by other
researchers. (3) This study does not lend support to the theory that
context is read faster thah words in isoTation because context causes
an automatic activation on nearby memory locations. (4) The
correiations between ail rate and all comprehension.variables were
low and insignificant. (S) There was moderate but highly significant
correlation between word string rate and text rate. However, the
correlation was not high enough to rule out the teach/tast bias.

/(8) While there was a moderate and highly significant currelation
between literal and inferential comprehension, two types of
comprehension questiona shouid be used in future rate studies

' because much variance was unexplained, :

Recommendations for future research efforts are aiso made,

-

:I’l:iE STRUCTURE OF TALK IN.-PRIMARY READING LESSONS

'B;;Acn(srouu, Ross Daner, Pu,D, University of Toronto (Canlda),“
1981, ' ¢

This theais is about the structure of reading lesson talk found in a
primary grade classroom, To set the stage for the development of tha
ideas found in reading fesson talk structure, the setting and problem
are introduced in the first £hapter, Found in the next chapter ia a
lengthy discussion of the methodplogy. Chapter Three outlines the
stnictural model of naturally occurring conversation to which the
succeeding three chapters are reiated,.in these three chapters a
different section, of the reading jesson is discussed at length with the
model of naturaily occursing:conversation being used as a foil to
uncover points of difference and similarity, Finally, in the conclusion,
a general discussion of taik structure in the observed reading lessons
is presented, .

3

,AN INYESTIGAT!ON OF READING COMPREHENSION
(NSTRUCT!O_N AND CONTENT INSTRUCTION IN FOURTH
GRADE SociaL STUDIES OrderNo. DAB20757

Covne, Many, £0.D, University of Pennsyivania, 1981, 350pp.
Supervisor: Or, Ryda D, Rose .

'A prevalent concern of educators is that students cannot
comprehend writtén materiais used.to tranamit knowledge in school,
Although there has been exiensive theoretical and applied research
concerning prose comprehensiop, T
consistent body of knowledge on which to base future educational
methodology, Thil%nowledge is particularly lacking in eiementary
content area reading, where chiidren first experience the importance
of using fwritten materiai to gain knowledge, and social studies
content drea reading, where comprehen:‘zion of facts and concepts i

a prerequisife to ur\demlandfno our present and past worids, A

. comprehension and content instruction is a required prerequisite to
the further development of methods and materiaia. =
- This research documented methods and maierials used in fourth

grade social studies to improve prose comprehension in fourth grade

" and materials are used by teachers in fourth grade social studies in
one school district to provide comprehengion instruction? (2) What
methods and materials are used by teachers in fourth grade sociai
studies in one school district to provide content Instruction? (3) How
do fourth grade.teachers in one school district view reading in the

QO tareas aa exhibited by audiotaped sociai studies activities and
E MC w3 with participating teachera? How did their views evoive?
’ ¢ .

4

this research has not resuited in a

s

N

R 1]

The data were analyzed quantitatively (time and frequency) and :
qualitatively for activities, materials, and grouping patterns. Although
no comprehension instruction toak place, teachers provided content
instruction, predominantfy through the use of a whole clags reading
one text. The methodology employed, the social studies text itselt,
and methods of injtial and ongoing teacher education were discussed
as influences-on the results. ‘

o

A QUASI-EXPERIMENTAL STUDY ON THE USE OF A
MULTILEVEL READING LABORATORY AND FIFTH GRADE
READING ACHIEVEMENT AND ATTITUDE .
. . "~ OrderNo~DA8200843
Cross, Heven HowetL, E0.0. Indiana University, 1981. 127pp.
Chairmgn: Or. J. John Harris (Il

Statement of the Problem. The purpose of this study was to

" investigate the effectiveness of the use of. a multi-level reading

system. The stitly was conducted among fifth grade students utilizing
the SRA Reading Laboratory, in a large-mid-west urban school
corporatién, The question addressed was: Does the Mse of the SRA
Multilevel Reading Laboratory, in addition to the basai reader.
“approach, increasa the reading achievement and attitudes of agroup .
of fifth grade students? Specifically, the nulf hypotheses tested were:
{1) There is no significant difference between reading achievement
scores of a group of fifth grade pupils using the SRA Reading
Laboratory, in addition to the basal reading program; and (2) Thereis .
no significant ditference in reading attitudes between a group of fifth
grade pupifs using the SRA Reading Laboratory, in addition to the ‘
basai reading program, and a control group using only the basal
reader, : . : ‘
Data and Procedures, By strdtifiad random assignment, subjects  °
were placed either in the treatmeént group using both the Basal
reading and the SRA Reading Laboratory, 6r the control group using
only the basal sefies, The Metropolitan Reading Test and an inventory
of reading attitude, were used to oblain pre-test and post-tesat scores,

“In order to diminish the effects of the pre-test on the post.iest scores,

residualized gains scores were utilized, The data were compiled,
analyzed, and statistical significance at the .05 level was determined
by using SPSS ANOVA, . ) .
Results. The mean grade equivalent gdin for the two groups
slightly favored the experimental group in 8gading Comprehension,
Both groups showed an-equal gan in Word Xnowledge leaving the
experimental group slightty ahead jn Totai Re ding gain, However,
the obtained vaiue of F for ag three analyaes whs much befow the
critical value required, and the first null hypothesis was accepted,

There was no significant difference in reading achievement, as -
measured, befween the two groups at tHe end of the treatment period,

Both the experimental and tha control group had a high grade )
equivaient gain for the four months of the study. To test the gtatistical
significance, a paired “t" test was run to compare pre-test to post-fest
Total Reading scores acroas both grouips. The test showed a high
level of significance in gain scores for both groups.

The experimental group answered positively to more questions
than the control group on the inventory of raading attitude, The
sacond null hypotheais was rejacted, The analysis of variance did
show that the experimental group had significantly more positive
attitudes toward reading, - '

Conclusions. |t can be concluded from this study that this group of

- fifth grade children using only the baaal reader did as weil in reading
achlevement gains, as measured by the Matropolitan Reading Test; as
did a matched group using both the basai reader and the SRA,
Reading Laboratory, It séems that reading achiesvement is related to )
factors other than the particular program being.used. On the busi; of
a growing body of research, a defensible program wiii combine tte
best features of both Individualized programmed reading and group
instriction with basal readers, .

It can also be conciuded, from thia and other related studies, that
the effects of instructional practices and special programs can, but do
not necessanily affect attitude change, Interaction may occur with
other variabiea such as the teacher and the classroom atmosphere,
Future research might well center on teacher and learning situation
characteristics rather than on methods and materials,
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AN ErHNQGRAch STUDY OF THE ACQUISITION AND
APPLICATION OF READING SKILLS IN ONE ELEMENTARY
SCHOOL.- ' Order No. 81246806

Erorioat, ROGER GILRERT, JA,, Pu.D. -The University of Wisconsin -
" Medison, 1881, 309pp, Supervisor: Professor Wayne R, Otto

The purpose of this study was to deacribe and examine the

+  Cultural knowledge, beliefs, ideas, and actions of the inhabitants of -

" ' one elementary school classroom regarding the acquisition of reading
comprahension skilis during reading instruction-and the application
of those reading skilla during social studies instruction. The study, an
ethnographic inquiry, was conducted in a schoo! located in a middie

and upper middie class neighborhood in a smallMidwestern city, The
participants in the study were one teqcher and twenty-ix fourthand
fitth graders in one classroom. The tekhniques of observation and

interviewing were used to gather data. Reading and social studies
insruction were obsarved daily for a four month period. The focusof
the obsérvations was on the reading group. discussion sessions that

the teachier conducted with each of nine reading groupa he

maintained in his ciassroom, interviews with the teacher and with o
individual children were also conducted, '

Triree one and one haif hour interviews with the classroom teactef
were conducted during the course of the study. The purpose of the
teacher interviews was to obtain information about the teacher's

. knowledge and beliefs about reading apd reading instruction,

. Through the observations and interviews saveral chiracteristics of
the teacher's knowiedge, beliefs, and teaching practices were
observed: (a) the uss of group tiscussions of the story content to
teach the reading comprshension akilla which the teacher deemed

« important; (b) the introduction and uses of reading comprehension
skills difterent from those present in the commerciaily published texts
the teacher used; (c). the grouping of children for instruction based
on their demonatrated-reading ability; (d) the mesting with each
reading group every qther day or in one instance only once per week;
{e) the organization of social studies discussion sessions around the
practice and application of the comprehenaion skills taught in reading
comprehension, ) ‘ -

interviews with the childrerfWwere conducted directly after they had
received instruction in‘the reading discussion sessions with the
ciassroom teacher, The purpase of the interviéwa was o oblain
information about the children’s knowledge, beliefs, and .
underatanding about reading and reading instruction, Thrqugh th‘g
observations of the reading discussion seasions andt interviews with
the children the foliowing information concerning the children's
knowiedge and underatariding of reading and reading instruction was
obtained: (a) reading is comprehension; (b) reading ia reading ’

~aloud; (c) workbook exercises do not heip to understand a story or
help to learn reading skills: (d) children who read aloud with the
teacher have difficulty with reading; and () what you leam in reading
In the fourth/fifth grade will heip ypu in high school and beyond.

The purpasa of this study--to describe and examine the classroom
inhabitants’ cuitural knowledge of reading and reading instruction-- .
was aiso achieved in a more general sense. The substance of the
observations and Interviewn that were part of the study are reported in
detail, The information that was obtained offers general direction and
specific concepts to guide future "full classroom” studies from both
qualitative and quantitative perspectivea. Such studies should heip

* (a) to clarity further the classroom inhabitants’ cultural knowledge,

" beliets, ideas, and actions related to reading and resding i,natmctioni_
and thersby (b) to develop further sound groundwork for seeking and
for developing more effective practices in ciassrooms and schools.

.
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THE EFF'IC'ACY OF SELF*COJCEPT READING MATERIALS

AS TOOLS FOR {MPROVED ADMINISTRATION OF READING

PROGRAMS FOR MIDDLE SCHOOL GRADES

Order No, D'A8205773
Gneen-Kenonicx; Noama Jeaw, Pu.D, Georgia State Univarsity -
Coliege of Education; 1981, 179pp.
Purposes, The purposes of this study were fo examine the

organizational climate of the activity-centered reading program as a

‘means to simultaneously increase reading achievement and develop

posstive seif-concept for students; and, uitimately, to provide o

“-Q‘“anel administrators with a deierrent strategy for reading faihire
E l Cwirjdle schooi ievel,

Aruitoxt provided by Eic:

’
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Methods and Procudures. Thesample included 60 sixth, seventh,
and eighth grade students who were randomly selected from among a
populition of 1,200 students from the Tapp Middle School, Cobb
County School System; Powder Springs, Georgia (a metropoiitan area
of Atlanta, Georgia). The pretest-posttest design was utilized. N
Results. Students who participated in the activity-centered reading
program had signific antly higher scores (,001) or self-concept and
reading achievment than did the students who articipated in the

traditional reading program; The four null hypgtheses were réjected.

Conclusioas. The researcher formed four cpnclusions: (1) Selt-
concept and reading achiévement can be posifively affected by
planned programs. (2) The experimental (activity-centered) group -
collectively and by sub-groups (grades) scored better than the control
(traditional) group on all self-concept factors and reading’ ‘
achievement. (3) Multi-level reading instructional materials can be
intensified and adapted to the six seit-concept factors identified on
the Plers-Harris Children's Seif Concept Scale. (4) Administrator
may want to look beyond the traditional approach and basal reading
series when selecting reading programs. .

AN EXAMINATION OF THE RELATIONSHIP BETWEEN
READING ABILITY AND STORY SCHEMA OF FIRST-GRADE
CHILDREN : Order No. 82DD4DS

Hansche, Linoa RamiG, PH.D. Memphis State University, 1981, 19@;,9/‘-,5

Purpose. The purpose of the study was to investigate the
relationship between first graders' reading ability and story schema

Methods and Procedures. Sixteen good and 16 poor readers /
created written and oral stories and were inferviewed concerning
thewr Knowledge about siories. interview responses were cate ngead
by similarity for response and by reading ability. The story inigrview
was reported descriptively, :
" Stories were scored for the elements Setting, Initiating Event,
Response, Attempt, Consequence, and Reaction (Stein and Gienn,.
1979) and for 17 descriptive characteristics, A Chi-Squisre Goodness-

ol-Fit tested'whether Setting, Initiating Event, and Consequence .
appeared more frequently than Response, An:% and Reaction.

The dependent variable foy analysis of variants waa the number of
different elements, and reading ability (good a .poor) and story -
maode (oral and writien) were used as the independent variables, A :
second ANOVA used the total descriptive characteristics as ihe
dependent variabie with the same independent variabies,

Results. Responses of good and poor readers were similar fof
some questions and different for others, The Chi-Square Goodness-
of-Fit test wag significant indicating the hypothesized distribution did
not fit the data. i

Significant diferences beiween reading abiity and story mode
were found when both the number of different elements and the total
desctiptive characteristics were analyzed. No significant interactions
were present.

THE_,EFFECT OF LEVEL AND CONDITION OF PRIOR
KNOWLEDGE ON-CHILDREN'S QUESTION ANSWERING

Order No.DAB208183

Hotmes, Berty Comiskey, PH.D. The Univarsity of Texas at Austin,
1981, 158pp. Supervisors: Nancy L. Roser, Connie L. Juel

The primary purpose of this investigation was to dete‘rmine *

whether level and condition of prior knowledge have a differential
effect on the question answering of children varying in age and
readling achievement level. Another purpose was to determine
whethér thereis evidence supporting a developmentai theory of poor
reading comprehension. The finai purpose was (o determine whether
the level and condition of prior knowledge have a differential effecton
the answering of different types of comprehension questipns,

The eighty.four elemerfary-aged children who participated in the

3tudy were equally divided into the foliowing groups: (a) good fifth
grade readera reading on ihe sixth grada level, (b) poor fitth grade
readers reading onsthe third grade level, and (¢) good second grade
readers reading on the ihird grade level, - ‘ .

g
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The subjects met individually with the examiner to assess their -
knowledge cancerning sharks and snakes and then to read
informational passages and answer comprehension qu.estnona.

The study included two split plot block factorial designa. The
between subject {aciors were grade/ability groups (good second,
poor fifth, good tifth), level of prior knowledge (high, low), and block
(A--easy sharks, hard snakes; B--easy snakes, hard sharks). The »
within subject factors were the topics (snakes, sharks), difficylty o! the
passages (3.0, 0 readability levels), and types of queslnpns go'ne‘n_dea,
verbatim, one-idea'paraphrase, two-ideas ygrbatim, text lmpl»cu,» gnq
knowledge impli€it). The second design igzauded an additional within
factor--condition of prior knowiedge (accurate, inaqccurale,‘
incompletd, void), Data were analyzed using factorial anal;_/ses ot
variance with repeated measures and Newman-Keuls multiple
‘comparisons. ) )

- This study yielded the following resuits: (1) .Level of prior .
nowledge had a significant effect on the question answering of both

readers, (2) Good fifth grade ,readers.w‘gth low prior knowledge were
not significantly better than the poor fifth grade readers with iow prior
knolledge when compared on their instructional ievels, (3) Good
l#th grade readers were significantly better than the other two groups
in ariswering questions from all the conditions of prior knowledge,

(4) No significant diferences were found between poor fifth grade
readers and good second grade readers. (S) Level of prior knowledge
had a significant effect on the answering of all types of questions
except the one-idea verbatim,

- . § ‘

A STUDY OF STORY SCHEMA ACQUISITION AND ITS
INFLUENCE ON BEGINNING READING Order No, DAB208751

'Hooven, Nora Lex, E0.D, Virginia Polytechnic Institute and State
University, 1981, 231pp. '

This study investigated the deveiopmental acquisition of cognitive

structures, which influence the encoding and retrieval of story
. information, Examihed were the between and within group differences

among young children in the acquisition of story schema and in the
processing of story Information, A series of four experimental tasks
were administered individually at the start of the academic year and
again at the end to each of the 156 four: five, six and seven year olds
in the sampie, : ' )

Tasks chosen were gelected on the basis of research suggesting
their viability as measures of schema acquisition and related
proceasing, Specificaily, they assessed: metacognitive knowledge of
story structure; detection of structural deviation; recognition and
retrieval of missing infasrmation; and inferring’between and within_
episodic relationships, In a fitth task, first and second graders wrote

+ - two stories in the spring of the year based on picture stimuli, In

addition, the Peabody Picturs Vocabii/ary Test was administered 1o
each aubject in the falil of the year, . A

The first two hypotheses predicted significant between group
differences at the 1ail administration of the tasks and significant within
group gains over the course of the year, in generai, findings
supported these hypotheses (p < ,05), The third hypotheésis predicted
that {ail performanke on tasks one through foyr would account for &
significant amount pf the variancein reading growth over the year,
This hypothesis was supported for the first graders relative to tasks
one, two, and three (p <,10), For these subjects, level of structural
complexity present in written stories was significantly different for
good versus poor readers (p < .05), For second grade subjects,
performance on task four was shqwn to contribute a significant
amount of the variance in reading growth (p ¢ .07). In generai,
correfations between performance on the tasks and IQ were iow,

Findings from task one suggest that young children acquire the
concept of astory in the same deveiopmenial manner that other
concepts and knowledge structures are believed to be acquired.
Childter’s perfformance on the experimental tasks two, three and four
suggent age related differences in monitoring, recognition;

*  reconstruction and retrievaj operations on stgry information,
However, improvement in the ability to deal with story information

does not appear to be atiribuiable to the developmental acquisition of

¢+ schemata but rather to its increased accessibiiity, engagement, and
.efficiéncy as a procenasing and production mechanism,
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the older and younger good readers but not on the poor fifth grade %
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FOREIGN CULTURE REPRESENTATION IN ELEMENTARY
READING TEXTBOOKS OrderNo. DA8209829

Horne, Linoa A., En,D, University of Colorado at Soulder, 1981,
152pp. Director; Professor Kenneth L. Husbands

The purpose of this study was to determine if ditferences existed in
the ways foreign cultures have been represented in elementary
reading textbooks betwesn the two time penods of 1920 to 1930, and
1970 to 1980. The study examined the quantity and variety of redding
textbook material which deait with foreign cultural references in the
twa specified time periods,

. The primary conclusion emerging from this study was that
significant changes have occurred during the past fifty years in how
foreign cultures have been presented in elementary reading
textbooks, : : '

Findings produced evidence of significant ditferenags in amounts
of material dealing with foreign cultures, number and size of
ilustrations, and content areas concerning the main character.

Atter analysis of the data, the foliowing conclusions were reached,

There has been a decrease in the number of references to
Northern and Western Europs, ald an increase in references to
Africa. the Far East, and Southern and Eastern Europe. There was a ‘
wider variety of references in the 1970-1980 sample. This distribution
of foreign cultural references indicates that publishing companies are
attempting to write about a wider variety of culiures, The writers and

‘publishing companies may feel that children need awareness and

understanding of many cuitures rather than just a tew for living in the
world today, ' .

Publishers and authors seem tg feel that children are able to learn
about a culture through identitying and becoming a part of the
environment In the reading material. The publishing comipanies are
attempting to use a balance of writing formats to aid the young reader
in identifying with the main character in a reference,

This study indicates that there has been a shift in the approach to
decisicn-making in minor crisis situations, Children as main - N
characters have changed from always seeking aduit guidance to
making more decisions on their.own, When guidance is required, the
child now looks to a peer group or to several aduits, rather than
seeking help from an individual aduit. it appears that the authors and
publishing companies feel a child needs to identity with children who
make sound decisions on their own and therefore become more
independent,

-
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A PARENTAL INTERVENTION STRATEGY AND ITS EFFECTS
ON READING SKILL DEVELOPMENT Order No. 8202250
KenT, PaTRICIA Wou./PmD. University of Pittsburgh, 1981. 175pp.

The purpose of this study was {o determine the effects on the
reading achievement of selected first grade pupils of a structured
intervention’program implemented by parents or parent figures using
reading skill instruction whizh incorporated clasaroom.reiated
materials in the home, The primary instruments used were unit
mastery lests and standardized reading achievement tests,

Four hypotheses were tested: (1) Children who recerve specific
skill instruction in the home by the parents or parent figures and in the
classroontby the teacher will have a higher rate of success on the
reading Unit mastery tests administered by schodl districts A and B
than chiidren who receive generai reading skill instruction in the
home, by the parents or parent figures, {2) Children who receive
specihic reading skill instruciion in the home by the'parents or parent
figures and in'the ciassroom by the teacher. wili have a higher rate of
success on a standardized reading test administered by school
districts A and B than children who receive general reading skiil
inatruction in the home, by the parents or parent figures, (3) Children
who receive any type of home-based instruction by the parents or
parent tigures in the home will have a higher rate of success on
reading unit mastery tests and the standardized reading achievement
lest administered by school digtricis A and B than children who
receive no type of home-based instruction. (4) The parents or parent
figures of children who receive specific reading skill instruction wiii-
have a more positive attitude towards the reading instruction used jn
the home than the parents er parent figures of chiidren who receive
general reading Instruction to be used in the home. -

The research design matched two experimental groups with a
controj groiip in two Pénnsylvania public school districts over a
tweive week period, The analysis of variance technique was used to
test for a significant difference among the means of three groups, .
Where a significance was obtained, the analysis of variance wag
followed by a Schefté post hoc procedure which compared the
specific means of the groups addreased by the specific hypothesig,

7 ' »
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This sfudy used a limited intervention strategy to determine . -
whether a daily review of specific ciass-related matgrials with parents
would improve the reading performance of chilgren, The parents
received no training in administering the.matergla

Hypofheses one and two were not supported, There was no
evidence that specific reading training by parents using class-related
materials was more ef{ective than general training when studenis took
the unit mastery tests or The Nationai Achievement Test.

Hypothesis three was not supported. There was no evidence that
specific or generai training by parents was more effective than no
training on both the unit mastery tests and the standardized
achievement tests. .

The results of a parent checklist and a parent questionnaire
tended to support hypothesis four. Parents who received specific
materials indicated a more fatorable attitude toward reading
instruction used in the home than parents who used general
materiais, . .

The results of this study did not demonstrate that specific class-
related matenals used in home intervention activities during a twejve
week period of time in this study Wﬁe effective.in increasing reading
achievement, g .

This study did show ons important thing: Given the opportunity,
parents are interested in working with their children, Much work
needs to be done with parsnts before we can say which factors are
responsible for successful intervention programa. :

THE EFFECTS OF INVOLVEMENT WITH A TELEVISION
UTERATURE GAME SHOW ON FIFTH GRADE STUDENTS'
ATTITURES TOWARD READING, READING ACHIEVEMENT
AND NUMBER OF BOQKS READ OrderNo. DAB2D9317
Kevrer, Raymono PeTen, Eo.D. Wayne State University, 1981, 124pp.

The purpose of this research which lasted a pefiod of nine wesks _
was 10 study the effects that a fiterature game program, Reading Road
Quiz (RRQ), had ¢n attitude toward reading, reading achievement and
number of books fead. This enrichment program was developed as a
supplement fo the current basal program, The popuiation consisted of
492 fitth grade Detroit Pubiic School students from eight ¢clagssrooms
arranged on the platoon aystem, The population was divided into an
exparimental (RRQ) and controt {non RRQ) group. At students were
given the opportunity to read from the fitty RRQ books and/or other
available trade books for a period of ninety minutes per week. The .
experimental group became involved in the RRQ activities which ,
included watching the program on (elevision and playing the game in -
the classroom while the control group did not. The population kept a
list of the books that they read during the study, The research -
instrumentig,employed in this study consisted of the California

-Achievément Test (CAT), the Test of Reading Camprehension; A
Method for Assessing the Understanding of Written Language (TORC)
Subtests Two and Three, the Researcher's Reading Test and the
Estes Attitude Scaie: Elementary Form, The t-test was employed to
determine significant differences {6r each of the hypotheses. The
result indicated that there were no significant Sifferences at ihe two . .
groups on aftitude, reading achievement and number of books read,

The following conclusions were reached: (1) Students who were
provided with a variety of trade books and given an Opportunity to
engage in some form of recreaiionai reading such as SSR or RRQ did
in generai read more books than thess who were not provided with
such an opportunity. (2) The implementation of RRQ did noi improve
uE:Jdes toward reading, reading achievement, or increase the
ndmber of booka read when compared to a form of recreational
readirig. (3) There was a significant relationship between a pogitive
attitude toward reading and reading achievement, (4) There waa only
a slight relationship between a positive attitude toward reading and
the number of books read, (S) There was-a siightbut significant
relationship between the number of books read and readjng
achievement,

A STUDY THAT COMPARES THE DIFFERENCE BETWEEN
SILENT READING PERFORMANCE AND LISTENING
PERFORMANCE AND THE INFLUENCE THAT EACH HAS ON
THE IMMEDIATE AND DELAYED RECALL 'OF ABOVE AND
BELOW AVERAGE FOURTH GRADERS  Order No. 8201554
'King, Yvonme Mancetia, Eo.D. Universiy of Georgia, 1881. 139pp,

e s

( " Byron Callaway

R I C robiem. The objective of this investigation was to compare 1 i J

and silent reading performance and to examine the influence
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PROGRAM ON READING ACH!EVEMEN:T

that each had on the immediate and delayed recall scores oflab‘ove i
and below average tourth graders. An extended aspect of this study
was to examine the differences between these two modes of !earnmg»
and to investigate how they affected the immediate and delayed recall
scores tor those students who had been administered two types of
passages; ) ] . o »

Procedures. To select the 76 subjects for this investigation the
reading comprehension section of the Metropolitan Achievement
Test, Revised Edition was used to determine the group placemen( of
the subjects who composed this stugy. The measuring instrument
used for this investigation waes constructed and piloted by the wnter. .
Revised passages from twg basal groups made up the
comprehension instrument, which consisted of both an exposnory.
and anarrative passage.

Data relative to the comparison of these two modes of learning
were analyzed by a three factor, mixed design with fepeaied measure

‘on the factor of type of material used. Analysis of variance was

employed as the statistical technique to test each of the seven
hypotheses, . :

Conclusions, Listening Comprehension versus Reading
Comprehension. No significant differences were found when
comparing the resuits between these two modes of learning. With
these subjects, it appeared that when no other variables were _
involved both the listeners and the readers seemed to comprehend
equally well with each mode of learning,

" High Ability varsus Low Abllity Readers: Meaningtul difterences
were apparent between the two ability groups, The performance of-
the above average group was significantly higher than that 6f the
below average group. ,

Expository Material versus Narrative Material, Only the delayed )
secall scores for the narrative material fund to show any significance,

Mode of Learning versus Abiilty Group, The results of this
interaction were si?niﬁcmt for bpth immediate and delayed recall -
scores. This result lends credence to the theory that the above
average readers tend to score higher when using the mode of
listening, .

/
EFFECTS OF A NONVERBAL SOUND-SYMBOL-TRAINING

A
Order No.DAB2DIB98

'McGez, Suzame Inene, E0,D. Boston University Schoof of Education,

1981. 239pp, Major Professor: Thomas E. Culliton *

Purpase. The purpose of this study was to determine the effects of
an 8-week nonverba! sound-symbol training program on the reading
achievement of third grade students, The investigation was based
upon an integrational program of audiiory and visual discrimination
skills. The program inciuded intensive seund-symbol training through
the elements of musical tones, The major decoding skils which are
common to both reading and the proposed nonverbal instruction
program are; (1) auditory discriminatian; (2) visual dicriminatipn;

(3) auditory sequencing: (4) visual sequencing; (5) auditpry-vissal -
matching. - .

Procedure. An Experimental and Controi gequip design formed the
basis for this program. A total of 77 stddents of tha third grade
participated in this study. All students were identiffed as good or poor
readers as defermined by the Gates-MacGinliie R ading Test C. A ~
pre- and post-tesi of this reading instrument deter‘r:ined*gnins in
reading performance as a result of exposure {o-the iraining program,
Students aiso received a-pre- and post-test of dots and taps to
determine improvement in the ability to match nonverbal sounds and
symbois. The Mills Learning Methods Test was administered to all
students to determine modaiity strength, .

The Rrogram was conducted over an 8.week period. The firsi two
weeks of the program instruction were devoted to auditory-visual
association training through dota and taps. Auditory sounds were
presented through tapping, clapping and clicking. Musical fones were
introduced during ihe third week of insiruction and continued
throughout the remaining weeks of the program. Xylophones were
used for musical presentations, )

Analysis of the Data. The answers {0 four research’questions were

. sought. They were reiated to group (Experimental and Control); type

of reader (good and poor); sex {male and terhale); and modality
{auditory, visual, kinesjhetic, combination).

‘An analysis of covariance was conducied upon the post.reading
test a3 well aa the post-test of dots and taps, These post-iests were
the dependent variables, The independent variabies were group, type
of reader, cex and modaiity. The covariates were the pre-iests of both
reading and the test of dots and taps.
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. Conclusions. The following conclusions were diawn trom the
analysis of the data: (1) Statistical significance was found at the <.05
level in group (Experimental and Control) using-fhe post-test of dots
and taps as the dependent variable, (2) No statistical sigifiance was
found at the <.0S level in any of the main effects using the post-test of
reading as the dependent variable. .

The following findings were not found to be statistically significant
in this study, However, based, upon the adjusted mean scofes, the
following observatioris were made: (1) The Experimental group
improved more than the Control group from pre- to post-iesting in
reading, {2) Males improved more than temales from pre- to post.
testing in the test of dots and taps. (3) Females improved slightly
more than males from pre- to post-testing in reading, (4) Good
readers improved more than poor readers in both reading and the test’
of dots and taps, (5) Combination learners improved the mast in

* reading of all other modaiity categories. (6) Visual learners improved

\/\lhe most in the {est of dots and taps. ’ ,

v
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APTITUDE BY TREATMENT INTERACTIONS IN BEGINNING
‘- READING: THE INTERACTION OF LANGUAGE AfBl‘Ll‘ToV AND
READING ACQUISITION IN A PSYCHOLINGUISTIC VERSUS :
AN AUTOMATICITY MODEL Order No. 8200227
Nemro, Banaana, Pu.D, University of California, Berkeley. 1881,

122pp.

The atudy was designed 1o test the reiative efficacy of two modeis
of reading instruction, the automaticity mode! (LaBerge & Samuels,
1974) and the psychotinguistic n i (Goodman & Nliles, 1870) with
beginning readers. in sddition, since the role of language ability in
beginning reading acquisition varies according to reading theorists,
the study attempted to determine if an aptitude by treatrment )
interaction exists between language ability and instructional method
when the methods were based on the automaticity and

holinguistic mpdets. ,
psy;‘ ord:rl" 1o appraise thess two approaches, a word leaming task
was deveioped. Subjects were seiected from first grade classes in two
inner city elemantary schoots in Oakiand, California. Subjects were:

" pretested to insurs that they could not resd the targated words in the
word leaming task, They were then given a ianguage apti'tude test
‘which included ten subtests of skilts assumed necesaary for succeas

In reading for bott?:tho automaticity and the psycholinguistic model,

Subjects were trained and testad in word recognition during two

30 minute sessions, 24 hours apart. Additionally, a retention task was

administered on the second day. The criterion variable for hoth the

word learning and. retention tasks was the number of correct word

identificatiora. : e

Two primary.hypotheses were proposed: (1) that gu‘bpqcta who
were trained In context would perform better than subjects who were
trained in Isolation; (2) that context and isolation training would have

a different eflect on subjects, depending on their language aptitude,

. The resufts reveaied the following principal findinga: (1) Subjects

who were trained in context did_m;} pe‘r':or,m 3?:& than subjects who

were trained in isolstion; the only significant difference was
aasociated with subjects who were both trained and tested with words
-In isoiation; who performed better than ail other training/testing
groups. (2) Auditory and visual discrimination were the best
predictors of success for the isolation trained groups. -

(3) Instructional language was the best predictor of success for the

context trained groups. (4) After 24 hours there was no difference in.

word retention ability attributabie to the training/testing conditions,
it was suggested that readiness {or reading shouid not be
assessed apart from the kind of reading instruction that wili be

offered, and that the utility of readineas ieats might be increased i

students were assigned to differentiated reading instruction on the

bams of the language-sptitudes, i

i

A COMPARISON OF READING R!—;ADINE 58 AND READING
ACHIEVEMENT OF FIRST GRADE STUD S GROUPED
ACCORDING TO KINDERGARTEN ATTENDANCE
' Order No, DAB207876

Oaoen, Nancy Les, Eo.D, Easf Toxas Siate Univarsity, 1881. 141pp.
Adviser: Mary Jernigan

Purpose of the S{udy. The pyrpose of the study was to determine

U _cts of various kindergarten attendance formats on first grade

ERIC
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reading readiness and raading achievement. Stydents were grouped
accoraing to kindergarten attendance and compared further by sex,
age, ethnicity, and socio-econdmic status. Correiation between
reading readiness and reading achievement was aiso included,
Proeedure, Data were collected from 244 first grade students
selected through use of a stratified random sampling procedure
which included: 89 fall semester only, 101 spring,semester only, 43 all
year, and 11 with no kindergarten, Data scores were collected from
the Metropolitan Readiness Test (September, 1980) and the Laarner
Based Test (May, 1981) and analyzed statisticaily at the East Texas®
.State University Computer Center, T
Findings. The major findings of this study were as foliows: (1) All
year kindergarten students were significantly better prepared-iri
reading readiness than other students. {2) Female students scored
significantly higher on reading readiness, but not on reading
achievement, than male students, (3) ‘Age of the student had no
consistent effect on either measurs, (4) Ethnicity had a significant
effect-on scores, The Anglos' mean scores were significantly higher
than those of both Mexican Americans and Blacks on both measures,
(5) Socio-economic status was important. in all but one sub-group,
students not receiving free lunch scored higher than students
receiving lree lunch, (8) The differences in reading achievement
scores were not significant. (7) The correlaiion between reading
readiness and reading achievement was high (.74t0 .;6).
Conclusions. The following co Biaésns were reached as aresulit
of this study: (1) All year Kindergkstéid students are batter prepared
for first grade than students withu@iher or no kindergarten attendance.
(2) Female studen ts score high®*¥an male students on reading
readiness, (3) Age does not effect scores on either measure,
(4) Ethnicity makes a difference, Anglos score higher on both
measures than the Mexican-Americans and Blacks.(5) Those
students trom the high socio-economic group score-higher than
students from the low socio-economic group, (8) The Metropoliitan
Readiness Test is a good predictor of reud(no'nghievement. ¢

’
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THE EFFECT OF TWO INSTRUCTIONAL METHODS ON THE .
SENSITIVITY OF BEGINNING READERS TO GONTEXTUAL
CONSTRAINTS OrderNo. DAB206300

PoLLARD, MicHaeL, Pmup;PwD. University of Georgla, 1881, 135pp.
Director; George E. Mason

The specific purpose of this study wan to investigate the effect of
method of instruction on the senaitivity of firsf, sacond, and third N
grade readers io contéxtual consiraints. it was designed io -
investigate whethe? subjects taught by a code emphasis method of
Instriiction would perform differently on a measure of contextual
sensitivity than subjecta taught by a meaning emphaais method. The
two methods of instruction were determined by an analysis of the
materials and programs used in Quebec schools and by ciassroom
observations of instruction. The subjects of the atudy were 180 first,
second, and third grade astudenta salected from suburban Monireai,

-

"Quebec schoois and stratified by method and grade level,

The instruments used in the study conaiated of Gates-MacGinitie
Reading Teais, Lavel A, B, C, Form 1 and a series of listening and .
booklet cloze taska. The booklet cloze format and the fistening cloze
taska were considered 1o be comparable mensures of contextual
ssnsitivity in the two language modes,

The first thres hypotheses were tested by grade level In a factorial
analysis of covariance design with reading achievement aa the
concomitant variable, The ,05 level of confidence was used o

. determine statisticai significance, The design at the first grade level

incorporated two independent variables (method and task type) and
two dependent measures (cloze scores), The design at the second

and third grade levels incorporated three independent variables
{method, task type, and level) and two dependent measures (cloze
scores), The'following null hypotheses were lest:? (1) There wili be

no main effects of task type or method on performiance on ihe cioze
tasks by first grade pupila, (2) There will be o main effects of task

type, method or level on performance on the cloze tasks by second .~
grade pupils, (3) There wili be no main effects of task jype, method

level on performancs on the cloze tasks by third grade pupils, All .
hypotheses were rejected, g .




3

The ‘remuimnq three hypotheses were concerned with the arror
patlerns of subjects at each grade level. The percentage of errord was
ted for each of three error cotegories including contextually

- constrained, not contextually constrained, and no response, The data

signifigance in the difterence between proportion, The .05 level of
confidence was used to determine stotistical significance, The
following null hypotheses were tested: (4) There will be no significant
differences between contextuaily constrained errors and other errars
by grade one pupils, (5) There wil| be no-significant ditferences .
between contextually contrained errors and other errors by grade two
pupils, (8) There will be no significani ditferences between )
contextually constrained errors and othér errors by third grade pupits.

were })ﬁlyzed by grade level with the Chi Square statistic for the

“ The fourth hypothesis was retained. The fitth-and sixth hypotheses

were rejecied, . . .
Significant main effects for task type wei e reported ot each grade
level together with a type by method interaction which wé. significant
at the third grade level and approached significance at the second
grade level, The analysis of the error oatterns ot the ‘various grade

lovel jicated that, beyond the first grade lcvd, a Targe percentage

" of the érrora made by children were sither semanticaity or

L

- Elk\l‘c _ . ~

syptactically acceptable responsis, thus indicating their sensitivity to
contextual constrainta, Although it appeared that the meihod of
instruction used at the beginning stages of reading acquisition had no
apparent eflect on children's sensitivity to coniextual constraints ot
the first grade level, ihe results of this study suggested that a meihod
of instruction which focuses primarlily on the d&clopmom of word
meanings through context allowed children to transfer their . :
knowledge of contextuai constraints in ora language to written
language by the second and third grade levels,

EFFECTS OF PARAPHRASE NOTETA KING ON PROSE
LEARNING Order No, DAB203058
Ry an, MiciagL THoMas, PH.D. The University of Conneclicuf, 1981.
178pp. .

Tehching students.to bécgme independent and effective readers 3
a prirhary goal of ediycatfon. One approach to this objective is {o

~ identify strategies lz 4l improve students' reading comproh‘?_?ﬁn
, P!

Notetaking is one stsaiegy that has been moderately succeas!
pnmary purpose of this research Wha to determiné whether
paraphrased notes produce better comprehension than notes gf\u(.
copy the ext, A second purpose was {o examine how o student's
attitude foword notetuking infliences the notetaking effeci. 7

it was hypothesized thai paraphr te fepresent more
thorough information processing and would {aciiitate learning more

" than notes {hat were verbafim copies of ihe text, Also, a student who

thought notetaking was the best sirategy was expected to benefit
most from its use, o o

One hundred and fifty one middle school students ware d;r‘oat;toidA(a
either (1)“take notes, (2) take paraphrase notes, (3) or roaq‘ca:rgirgllryﬂ

The two not#taking groups were shown an éxampie of what they were

to do and given opportunity to practice the strategy. Prior to sirategy

assignment, students Wdeniified the reading siraiegy they hked best
and least. Notetakers wrote three lines of notes for each puguornph of

2 500 word folktale After completing ihe siory, all students took o 21

item multiple chosce iest, Students refook the same exam two weeks

later . -

' Paraphrasing was defined as repliocing substonfive text \fior’_qg with

others that were equivalent in meaning, Noies were scored for the
amount M paraphrasing they contained and interrater agreement was

., above .85, _ ‘

& Muitple regression was used to determine whether {est scores
wero affecied by (1) assigned reading m_rn!’gqy, (2) pag’aphrasurnq} .
{3} interactions between attitude ioward no»(»a!uviruno! r’onq!ng s({utqoy.
and paraphrasing. No difierences between the three reading stiotegy
groups were found on either iest Pordphrasing cor(o!n!qd pomtively
with Tesi1 scores but not Test2 scores. Student atiitude toward .
notetaking did.not interact with reading strategy or puraphr‘aslpg An
infecaction bei\hén parapiyasing and reading siralegy on Tesi1
scores showed that noieidhers who paraphrased apontanegusly
scored higher than students diracied fo paraphrase the fext

Resyits are discussed in terms of theoretical implications ano
practicai appiications,

-
oo
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THE usk oF ORAL PROMPTS AS AN EFFECTIVE TEACHING
STRATEGY IN ORAL READING ACTIVITIES . ,
) Order No,. DAB203719

SerLy, Pathicia Butcka, PH.D, The Unliversity of Florida, 1881.*
103pp. Chairman: William R. Powel!

A primary purpose of this study was to examine the extent to which
teachers adopted a method bf teac her prompts when working with
n\‘eraq‘! fitth-grade readers in oral reading activities,

A second purpose of this study was to examine the use of teacher
prompts as an effective teaching strategy with average readers in fifth
grade in oral reading activities. .

Three main objectives were included in the investigation,

(1) Teacher ability to adopt a prompting conditiof™when correciing
student orafreading-errorn. (2) Student achievement gaina when
teacher prompts were used in oral reading activities, (3) Effectiveneas
of four designated prompting conditions among one another,

. The six schools seiected for the three-and-one:haif-month study
were located in Volusia County, Forida, and represented the three
different socioeconomic groups. : T

Twelve isacher subjects were rand omly selected. Three teachers
were randomly- assigned to one of §pur prompting conditions:

(1) uncorrected, (2) graphophon (3) semantic, or (4) repeat. They
were instrucied to use the assign prompts aa often as poasibie
when cofrecting the average fi rade réaders’ oral reagMg errorn
during the daily 30-minute insirufftional period, Eachteadwr waa
observed 14 timea during the study, ,

The 72 average fifth-grade readers were selected from a iarger
population of fitth-graders. in the final analysis, 67 students werm
considered, -

The resulis of the study suggested that ieachers could adopt
aasigned prompts when working with average fitth.grade readers, The
uncorrecied and semantic prompts rec orded significant adoptability,
The repeai prompt showed no difference in adoptability in relation to
the other prompta, The graphophpnic prompi recorded no
significance in adoptabiiity,

The resua of the studeni achievement gains ihdicaied ihat the
uncorrected prompi produced signilicant painz whereas ihe
graphophonic, semantic, and repeat prompts produced no significarii
differences during the three:and-one-half month study.

SOCIAL RELATIONS AND INTERACTIONS .AS THEY AFFECT
THE OPPORTUNITY TO LEARN: COMQAB!’SON’S OF HiGH
AND LOW ABILTY READING GROUPS IN ONE FIRST
GRADE CLASSROOM *  OrderNo, 8202511
Seiien, |*Howano, PH.D. Michigan State University, 1’981: 210pp

The aim of this study was to deschbe and analyze the socal _
refations and/or interactions between a ieacher and students in both
high and Jow abihty reading groups in one firs grade classfoom for
evidences of {his interactive effect as it aﬂoctsiihe opportumty o ledrn .
and to look af the groups and the larger social context wiihin which
they occur

Using ethnographic techniqiien including participant observation,

“intervigw, phiotographic and videotape docurmentaiion, and analysis

of talk and movement, the researcher compared and conirszied
inatruction and differential ireatmenti between the high arid low abihiy
feading groups in & firsi grade classroom, - .

The untt of analysis of this study s an ewent or a clusior of
fecurning events and/or patierns, ‘40 molate those events, videoiopes
of reading leasons for both groups were analyzed {o deiermine and
«dentify what kinds of events occurred, ot what junciure during ihe
lesson they occiirred, what abiiity group was af ihe réading fabie
when the event occurfed, and if there werg a commonalily of events
across lessona, n

The findings revealed four distinct communicative behaviors as
having impact on the opportunity to Idarn and praciice rending Thase
were deniified as (o) the interplay of the phymical pasitioning of oli
participants at the reading labje, (b} the oraMoodback mechamsms
used by ihe ieacher io convey informaion ia the sudenis, (¢} the
ollocation of faking furns to read and answer leacher direcicd
questions, and (d) the iypes and frequencies of interrupfions that -
occurred of the reading table or from other members of.ike classroom
aa a whole, . -

By analyzing these four feaiuren, as they operaie Indtvidually or.1n
interaction with one another duringhe iime cflocated for reading

* instruction, it was concluded that the low obility reading group has

quanitatively and qualitatively leas opportunity o learn dand prachico
reading as opposed fo the high ability reading group.,  ° .

A




"< 119pp. Major ngm“Edwin H. Smith
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L frequently used tropes were ingamation, litote, and metgs{omy.

_ . ‘cifcular reaction-elaboration’ theory, pr

- stimuli, when experienced simultaneousiy

.- Development Center of Edinbord State College were assigned
-y~ randomly to an experimental §roup and a control group. Atter

' and-(3) reading interest observed.

" TROPE DENSITY OF INTERMEDIATE GRADE BASAL
READERS - ' . © Ofrder No. D&A8212901
'VALERI, Mamia TERESA, PH.D. The Fiorida State University, 1982.
.. -Thiginvestigator studied the trope density of foufth grade and '~
_ - 'sixth grdde level basal readers. Three basal reader series were used.
- ‘Answers ip the following questions were sought: (1) Istherda -

- significantdifference in trope density between fourth grade and sixth~
grade basal readers? (2) Whdt is the most common'type of trope i

- foupd in fourth and sixth grade readers? .
* The'sample was three basal reader series selected from the 'y
population-of the 15 most commonly used basal reader series. The
three basal readers utilized represented a one fifth sample of the total
basal reader series fourth and sixth grade popdlations. -
" Data were collected by examining eight basal reader textbooks.
.Thé master trope, metaphor, was brbken down’into thirteen separate
categories. ' o - o
- . Thedifference between the trdpe density means of the fourth.
grade and the sixth'grade bagal readers was computed and a t-test
', was used to determine if the difference was significant. The'.05 aipha
level was used as the criterion for rejecting the null hypothesis. A S

] ~ -frequency analysig.count was used to determing the most common’
. type.of trope fpund at each of the two levels and the frequency

>,

rankings.of the 13 trape classifications. There were no significant’ -
‘differericesin the mean trope densities of fourth grade and sixth

" - grade basal readers. it was found that the mast fréquently employed_

tropes were personification, sense, and animal; and that the least

~ . - .

»

THE EFFECT ‘OF ECHO IMPRESS UPON THE READING
REA,DIN?SS, READING iNTEREST AND WORD RECOGNlleN
- SKILLS OF THREE AND FOUR-YEAR-OLDS . . i
o o Order No. 8202272
' VANCE, June, Pu.0. University oMPittsburgh, 1981.> 109pp. '
- This study was designed to determine the effectiveness of the -
Echo Impress, a process in which the teacher reads a uni !
“to'the child.and the child reads it back, aganA
-+ readiness and reading pianned o accommog
characteristics of the three and four-year-

reactions of Piaget’s sensorimotor stage,

produce a patterned behavior. ’ .
“Forty-two thrée and iour-year-olds of the Parent-Child

*

Attrition, the experimental group had' 67% of the three-year-olds and a
- ratfo of five boys'to eleven giris;.the controf group-had 33%.of the
* three-yearoids and a ratio of seven boys to five giris. Both groups
. .were administered a pretest using the Gates-MacGinitie Test of

3 - -Readiness Skills which included Listening-Comprehension, Auditory

- Discrimination, Following Directions, Letter Recognition and Word
Recognition. Subjects in the experimental group were given twenty

Echo'Impress treatments. The oontrol group received twenty

conventional ‘reading aloud' sessions. Both groups used the Primary

o Phbnlcsvstorybodks._After each session, each child was evaluated on

 the Scale of Reading Interest Traits (SRIT) and asked three -
comprehension queéstions; one literal, oneiinterpretive and one - |
evaluative. Answers were recorded verbatim. At the end of treatment, -

‘the Gates-MacGinitie Readiness Skills Test was administered to both

' groups-as a post-test: comprehension questions were scored on a

" fumerical scale and results of the SRITwere compiled. Atter four
* waeks of no treatmenit, the Gates-MacGinitie Readiness Skills Test -

. ‘was used to measure retention. Parents were polled by questionnaire.
on (1) the type and frequency of supplementary reading/language
actiyity in the home during the perod of the study (2) indication of

- unusual stress or behavioral problems observed furing that period |

analysis of covariarice using the pretest scores as the covariate

" : was.run to test the hypotheses. A three-way analysis 6f variance was
- »don@ to measure differences between groups, between tests and

- between types of cdmprehension questions. The Lindquist | analysis
‘nt ---3-*;e'.fpr repeated measures was used with data compiled from

l C t-tests were made on. data collected on the Parents’ Opinion
‘ .‘..I h »"- . e - : : - . :

' FEK anre

Aruitoxt provided by Eic:

LI
e ~
L N —

]

<

.

- significant difference due to treatment in the subject's coo

’ CThae programs supply a pegagogy for teaching.reading, selections _

o

.

ha

s

Findings reported at a .05 leve! of significance are: (1 Th_ere IS N0
evidence of a significant difference due to treatment in tr)e skills of
listening comprehensicn, auditory discrimination, following
directions, letter recognition or word -acognition of three and four-

' year-olds as measured by the Gajes-®acGinjtie Beadiness Skillg Test.

T
the reading comprehension of three and four-year-olds measured
by the comprehensionques_tions. (3) Thereis evidence o )
. i ration in
hold,ng the book, visually following the line of print, and showing
persistence as measured by SRIT. . A
if this study were: replicated, it is recommended that (1) variables
more nearly matching the characteristics of the thrée or four-year-old

Jhere is evidence-of. a signiﬁéant_ difference due to treatment in -

child be used, (2) all subjects be the same age and (3) that mothers. - " - ‘

or dider children be trained as the leaders.

.
. -~ . . N
[ § s
N .
.

AN ANALYSIS OF BASAL VERSUS LINGUISTIC BASAL °

“READING PROGRAMS- ON URBAN SCHOOL CHILDREN'S .

READING ACHIEVEMENT "Order No. DAB210565 * .
Ymcenz:. HarRY,En.D. Temple University, 1881 AQSpp. Major. -
Adviser: Roderick Hilsinger B '

ot lj well documented that reading programs designed and
devéldped by commercial publishing cdmpanies are the major .
instructianal résources used to teach reading in elementary school.
for children to read, and practice exercises through accompanying
workbook‘s. However, these commercial programs are not ideritical in .-
their approach to.teaching reading. Thé major differences among
programs are the degree of emphasis and placement of phodics in
_teaching beginning readers. Of the two approaches examined in the
present study, the linguistic basal approach placgs a heavy emphasis
on phonics and word recognition in the primary grades. While the
basal“apgroach emphasizes the'develo pment of a sight vocabulary
and comprehension for those same grades. The literature review also
noted that important differences existed
teach phonics. The review indicated the phonics generalizations
learned and the number and sequence of letter/sound
* cofrespondences taught may also: effect the ability of a student to
ledrm toread. - S T :
The present study analyzed-the effects of using-a basal approach

versus linguistic basal approach on fourth grade reading achievement -

.4

3core§. The analysis alsd compared the effects of the approaches
when first grade scores and socio-economic status were codgrolled'.

In addition, a year by. year analysis comparing the approaches over
four yea(s was examined.: . . o

’ J‘hea\:qu‘lts of the present studffound no significant differences (p
<.05) between approaches on vocabulary and comprehension
achievement scores. The lack of significant differences remained.
even when first grade scores and socio-economic status were .
controlled. The year by year analysis indicated that the basal group -
had significantly higher (p <..05) vocabulary and comprehension
scores in first grade. By fourth grade, the finguistic basal group had
caught up and no significant differences existed between the B

~_achievement scores of the two groups. : ol

" .This sludy. conciuded that the finguistic basal approach will not
produce superior achievement results in comparison to the basal
approach after tour years. It is recommended that future studies
examine the effects of the variables within each approach. Each B
variable within an approach needs to be compared to its counterpart
in another approach. The effects of the number and seéquence of
létte‘r/s'oqnd carréspondences taught to beginning readers is 4n
example of this type of research. T :

: ’ VA
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between the methods used to .
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THE FEASIBILITY AND EFFECTIVENESS OF SUPPLEMENTAL
' PARENTAL READING INSTRUCTION IN FIRST GRADE.
' e OrderNo. DAB211697

VINOGRAO-BauseLL, CAROLE RYND, Eo.D. The Johns Hopkins
University, 1982. 157pp. * :

An experimental study employing 136 first grade students was
. conducted to examine the feasibility and potential benefits of
involving parents in the reading curriculum via a self-contained, self-
explanatory program designed to teach word recogpition. Seventy-
" four percent of the entire first grade parental population of a-small
- Delaware school district indicated a willingness to participate. (Of the
several factors found to be ‘associated with | _ :
. participation/nonparticipation, most were sociceconomic in nature.)
Children whose parents did receive the teaching materials scored
_ significantly higher within two weeks on a word recognition posttest.
All identifiable types of children profited from the home fearning  *
pragram, although certain subgroups within the experimental group
ledrned more than others. These were children who (1) were not
, enfolled in Title fHrograms, (2) had been taught to read sentences by
«their parents previously, (3) had fathers who were more highly
educated and employed fulltime, and (4) had someone in the home
~availablg to teach them in the form of an unempioyed mother. No
differences existed between experimental andcontrol groups with
+ respect to changes in either attitudes toward reading or attitudes
- toward parental reading instruction. It was concluded that the use of

- » home+teaching programs which do not require direct, face-to-face

educator/parent interactions can be feasible, effective, and
.possessive of no known attitudinal liability. -

- . o
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. THE EFFECTS OF READING ABILITY, IMAGERY

. INSTRUCTIONS, AND. MODE OF PRESENTATION ON THE

- ABILITY OF ELEMENTARY SCHOOL CHILDREN TO
"PARAPHRASE A STORY AND ANSWER COMPREHENSION

QUESTIONS e . ‘Order No, DAB203782
© WWiLLENS, Joan E: McNamara, Pu.D. Marguette University, 1981.
"143pp. - . :

The study investigated the facilitative effect of instructions to use
‘mentalimagery on children of differing age and reading ability while
- listening to or reading stories. Subjects were selected on the basis of
scores receiVed-on the vocabulary ang reading-comprehension
subtests of the Metropolitan Achievement Test and scores on the
Otis-Lennoh Mental Abilities, Test. = {. - : . .
“Onge hundred and sixty second—, fourth-, and sixth-graders from
thirty‘nine Milwauksa:Public Schools were individually tested. Half of
the subjects recgive iffiagery instructions before each story, and the
other half received regular instructions. Stories were presented in
. both-reading and listening modes to each subject. Reading and
listening modes and stories were counterbalanced across subjects.
Sixth-grade average, sixth-grade deficit-poor, sixth-grade
difference-poor, and fourth-grade average readers were presented
stories at the forth-grade read ability level controlied for imagery rating
- and length. Fourth-grade average, fourth-grade deficit-poor, forth-
grade difference-poor, and second-grade average readers were
presented stories at the second-grade readability ievel and also

controlled for imagery rating and length. Reading comprehension was '

»

measured by percentage of propositions recalled during a paraphrase
of the &tory and short-answer questions. :
_ The analysis of the data consisted of four analyses of variance,
" . one for'each of the two dependent measures at each-of the two
. readabilitylevels. A series of 39 preplanned comparisdns were .
performed. The resuits showed that imagery instructions were not

tacilitative on either dependent measure for any group across stories

.. or mode of presentation: However, when stories were analyzed -

separately, the sixth-grade average readers were facilitated by
imagery instructions on orfe of the stories.

»
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"and traditional clagsroom instructio other than reading, Eight

THE DIRECT EFFECTS OF READING INSTRUCTION ON
COMPREHENSION_‘Q_F QO_NTENT STATED EXPLICITLY AND
THE TEANS‘FE{R ON;*TWO OTHER COMPREHENSION SKILLS
_ o Order No, 8200909
ZotungeR, Luna CooPer, Pu.D. The University of Akron, 1982. 204pp.

The purpose of this study was to determine whether instruction on
one reading comprehension skill would lead to improved performance

~ onthatskill and a change in level of performance on two other- 3

comprehension skills. Focusing on three comprehension skills, this
study evaluated the effectiveness of direct instruction, including tape- -
recorded lessons with accompanying printed material, on the skill of
understanding content stated explicitly or in paraphase. In addition,
assessments were made of the transter on two noninstructed skills,
making inferences about the content and weaving ideas in the
content com bined with formulating the main thought of a passage.
Reading téachers categorized test items in the comprehension
section of standardized reading tests, and items were identified which .
measured the three skills ynder consideration. A pretest and a .
posttest were compiled with each consisting of ten test items for each
of the.three skills along with the reading passages on which the items
were based. A word list was developed and used to exclude students

: who would probably have troubie decoding the passages. - :

Fifth__grade ;ubiects were randomly assigned to three treatment o
groups in a variation of the pretest-posttest control group désigh-. The
treatments were direct instruction on comprehension of content

<su-m-zd explicitly or in paraphrase, varied individual reading activities,

_treatment sessions of twenty minutes each were conducted. © = -
" Using muttiple linear regression procedures to test treatment

efects, sex was covaried, while the performance of the group

receiving direct instruction was compared to each of the other - /

groups. The hypothesis that direct instruction improves performance

on understanding content stated explicitly or in paraphrase was not -

substantiated. However, significance was nearly achieved when the

group receiving direct instruction was compared to the group :

'rgcelving traditional classroom instruction other than reading. Data

did not support the hypothesis that direct instruction on one skill

res'ults in significant differences in performance on two other gkills.

This study supportsthe view that instruction is needed in each

comprehension skill. .
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